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Agenda/ Objectives

Objective 1: Following this presentation, participants will be able to identify escalating behaviors
according to the Therapeutic Crisis Intervention (TCI) model (Cornell University, 2020).

Objective #2: Following this presentation, participants will be able to utilize intervention tips to
de-escalate behavior as directed by Colvin & Sugai (1989).

Objective 3: Following this presentation, participants will be able to de-escalate behavior by
understanding the areas of focus and interventions during a crisis (Colvin & Sugai, 1989).
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Why do children
misbehave? (4 CORNERS)
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Starr Commonwealth (2019)

We helieve...

M That there’s no such: child.
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M That every child will be good if given an opportuni 1.environment of

love and activity.
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Functions of Behavior (intentional)
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why? when?
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Teach the thild to request and receive positive attention 4

For ¢

them with acoess 1o praise for having a quiet voice.
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e: If o chid screams o gain attention, provide
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T why? when?

Escape behaviors ocour ot o
These behaviors remove an pe
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HOw 10 Respond:
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Give students
an outlet that

matches their
function of
behavior




Individual trauma results from an event, series
of events, or set of circumstances that is

ORitis
TRAUMA? experienced by an individual as physically or
(unintentional emotionally harmful or life-threatening and
behavior)

that has lasting adverse effects on the
individual’s functioning and mental, physical,
social, emotional, or spiritual wellbeing.

(SAMHSA, 2014).



What does it

look like?

What should
staff focus on?
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Crisis Cycle

Total Loss of Control

Escalation De-Escalation

Defensive
(Slight Loss of
Rationality)

Agitated/Anxious



TRIGGER-

What does it

look like?

What should
staff focus on?
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Crisis Cycle

Total Loss of Control

Escalation De-Escalation

Defensive
(Slight Loss of
Rationality)

Agitated/Anxious
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Crisis Cycle

Total Loss of Control

Escalation De-Escalation

Defensive
(Slight Loss of
Rationality)

What does it

look like?

Agitated/Anxious

What should
staff focus on?
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Crisis Cycle
ACCELERATION-- x o Loss ot Con
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What does it look S Los
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Trigger

What should staff
focus on?
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Conflict is inevitable

but
Combatis optional!



Crisis Cycle 11:45

Total Loss of Control

C R | S | S/ P EA K_ Escalation T e

What does it Ratonain)
IOOk |Ike? Agitated/Anxious

What should
staff focus on?

De-Escalation
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Crisis Cycle
DE-ESCALATION Tots Loss of Coniro

Escalation De-gscalation

Defensive
(Slight Loss of
Rationality)

What does it

look like?

What should
staff focus on?

Agitated/Anxious




1. SILENCE!

2. Catch your A/T

Most Critical Skills
3. Change your

perception

Impact of Behavior Management Factors
on Reducing Disruptive Behavior
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mamm— m 4.Control your response!
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Rules and
Procedures Interventions

Marzano, Marzano, and Pickering, 2003




Strategies to de-escalate and regulate

STRATEGIES TO

CALM A STUDENT

IN THE MOMENT This is EMOTIONAL REASONABLE
where our | MIND MIND

* Be a co-regulator in “wise thdents
mind” ha |

* Get them to match your
voice and behaviors

. The emotional mind is The wise mind refers to a A person uses their
* Get on their level used when feelings balance between the reasonable mind
control a person's reasonable and when they approach
thoughts and emotional halves. They a situation
behavior. They might are able to recognize and intellectually. They
act impulsively with respect their feelings, plan and make ot o e

little regard for while responding to them decisions based on

consequences. in a rational manner. fact. Bal loon Pr.e-rzel




We will learn about recovery/ Crisis Cycle P

restoration next class!

R E COV E RY— Escalation

Agitated/Anxious

Total Loss of Control

Defensive De-Escalation

(Slight Loss of
Rationality)

What does it

look like?

What should
staff focus on?

Recovery
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Learning Community

Life Space Interviews:

R ECOV E RY— I ESCAPE

LSI Steps

Isolate the conversation.

What dOeS |t Explore the young person’s point of view.

IOOk ||ke? Summarize the feelings and the content.

Connect the young person’s feelings and behaviors.

What should
staff focus on?

Alternative behaviors discussed.

Plan developed/
Practice new behaviors.

Enter the young person back into the program.

Adapted from The Therapeutic Crisis Intervention Student Workbook, Martha J. Holden, MS,
Sixth Edition, Residential Child Care Project, Cornell University, 2009.
Presented by the Youth Development Institute, New York City, January 2014.
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EXAMPLES:
What NOT to
do!

Look at problem‘number 1
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Behavior Management 1

EXAMPLES:
What NOT to
do!
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